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ABSTRACT

Inclusive education aims to provide equitable learning opportunities for children with disabilities in
mainstream classrooms. The present study examined educators’ attitudes towards children with disabili-
ties studying in inclusive schools in Sonipat district, Haryana. A descriptive survey method was em-
ployed, involving 100 educators, comprising 50 general educators and 50 special educators, selected
through stratified random sampling. Data were collected using the Educators’ Attitudes Scale toward
Children with Disabilities in Inclusive Schools, consisting of 30 statements rated on a five-point Likert
scale. The scale demonstrated high internal consistency, with a Cronbach’s alpha coefficient of 0.977.
The data were analysed using frequencies and percentages. The findings revealed that 85.80% of the
3,000 item-responses fell within the Agree and Strongly Agree categories, indicating a predominantly
favourable response pattern towards inclusive education. The highest positive responses were recorded
for educators’ sensitivity to the emotional needs of children with disabilities (92%), followed by the im-
portance of regular parent-teacher meetings (91%). Specialised training, disability awareness pro-
grammes, and the positive influence of inclusion on teaching practices each received 90% positive re-
sponses. However, comparatively lower positive responses were observed regarding academic success
in inclusive classrooms (70%) and the availability of sufficient teaching resources (75%). The study
highlights the importance of continuous professional development, adequate teaching-learning re-
sources, accessible infrastructure, and collaboration between educators and parents to strengthen inclu-
sive educational practices.

Keywords: Inclusive education, educators’ attitudes, children with disabilities, general educators, spe-
cial educators, Haryana

Introduction

Inclusive education is an important approach to ensuring equitable educational opportunities for all children,
including children with disabilities. It promotes the participation of learners with diverse abilities in main-
stream classrooms by providing appropriate support, accessible learning environments, and equal opportuni-
ties for academic and social development. The successful implementation of inclusive education depends not
only on educational policies and infrastructure but also on educators’ attitudes, beliefs, and preparedness to
address the diverse needs of learners. Educators play a crucial role in creating inclusive classrooms by adapt-
ing teaching strategies, promoting peer interaction, addressing individual learning needs, and fostering an
environment of acceptance and respect. Positive attitudes towards children with disabilities can support their
participation and belonging in school, whereas concerns about teaching competence, inadequate resources,
and limited professional preparation may create challenges for effective inclusion. Therefore, understanding
educators’ attitudes is essential for identifying areas of strength and aspects requiring further improvement.
In the Indian context, inclusive education has received increasing attention through policy initiatives such as
the National Education Policy (NEP) 2020 and legislative provisions under the Rights of Persons with
Disabilities Act, 2016 [1]. These frameworks emphasise equitable access, participation, and educational sup-
port for children with disabilities. However, translating policy commitments into effective classroom prac-
tices requires trained educators, appropriate teaching-learning resources, accessible infrastructure, and col-
laboration among general educators, special educators, parents, and school administrators. Previous research
has highlighted the importance of educators’ attitudes in the implementation of inclusive education.
However, attitudes may vary according to educators’ experiences, professional preparation, and perceptions
of the support available in schools. Examining these attitudes can help identify the areas in which educators
feel confident and those in which additional support may be required.

Against this background, the present study examined educators’ attitudes towards children with disabilities
studying in inclusive schools in Sonipat district, Haryana. The study included 100 educators, comprising 50
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general educators and 50 special educators. Using a descriptive sur-
vey method and a structured attitude scale, the study explored educa-
tors’ responses to different aspects of inclusive education, including
emotional support, teaching practices, professional training, teaching
resources, accessibility, and parent—teacher collaboration. The find-
ings are intended to contribute to a better understanding of educators’
perceptions and to identify practical areas for strengthening inclusive
educational practices.

Review of related literature

Avramidis et al. (2002) 2], in their review titled Teachers’ Attitudes
towards Integration/Inclusion: A Review of the Literature, examined
factors influencing teachers’ attitudes towards including children with
special educational needs in mainstream schools and highlighted the
importance of disability-related characteristics, teacher preparedness,
and educational support. Parasuram (2006) BJ, in a study conducted
in Mumbai, India, investigated variables affecting teachers’ attitudes
towards disability and inclusive education and reported that prior ac-
quaintance with a person with a disability influenced attitudes to-
wards inclusion. Sharma, Forlin, and Loreman (2008) [4] examined
the impact of training on pre-service teachers’ attitudes and concerns
about inclusive education, emphasizing the relevance of teacher
preparation for inclusive practice. Similarly, de Boer, Pijl, and
Minnaert (2011) 5] in a systematic review of 26 studies, found that
many regular primary schoolteachers expressed neutral or negative at-
titudes towards the inclusion of pupils with special educational needs,
while factors such as teacher training, experience, and the type of dis-
ability were associated with attitudes. In the Indian context,
Bhatnagar et al. (2014) [®] investigated secondary schoolteachers” atti-
tudes towards inclusive education in New Delhi, highlighting the rele-
vance of understanding teachers’ perceptions within mainstream edu-
cational settings. Kundu et al. (2019) [7] examined educators’ percep-
tions of inclusive education implementation in secondary schools in
India and reported concerns regarding the implementation of inclu-
sive practices. Collectively, these studies indicate that educators’ atti-
tudes towards inclusive education are associated with professional
preparation, experience, perceptions of disability, and the availability
of educational support. However, positive attitudes alone may not en-
sure effective inclusion unless schools also provide appropriate teach-
ing resources, accessible infrastructure, collaborative support, and op-
portunities for professional development. In this context, the present
study examines the attitudes of 100 educators, comprising 50 general
educators and 50 special educators, working in inclusive schools in
Sonipat district, Haryana. Using a 30-item Educators’ Attitudes Scale
toward Children with Disabilities in Inclusive Schools, the study pro-
vides a statement-wise description of educators’ responses concerning
educational rights, academic and social participation, teaching confi-
dence, professional training, resource availability, collaboration, and
institutional support. It contributes context-specific evidence on edu-
cators’ attitudes towards inclusive education in the selected district.

Research gap

The existing literature highlights the importance of educators’ atti-
tudes, professional training, teaching experience, and institutional
support in implementing inclusive education. However, further dis-
trict-specific research is needed to understand educators’ attitudes to-
wards children with disabilities in inclusive schools in Sonipat,
Haryana. The present study addresses this gap by examining 100 edu-
cators, including 50 general educators and 50 special educators, using
a 30-item attitude scale. The findings identify areas of favourable atti-
tudes and challenges related to educational rights, academic participa-
tion, professional development, teaching resources, accessibility, and
collaboration, providing insights to strengthen inclusive educational
practices.
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Objectives of the study

The present study was conducted with the following objectives:

1. To examine educators’ attitudes towards children with disabili-
ties studying in inclusive schools in Sonipat district, Haryana.

2. To analyse educators’ responses regarding the educational
rights, academic participation, and social inclusion of children
with disabilities.

3. To assess educators’ perceptions of their preparedness, profes-
sional training, and confidence in teaching children with
disabilities.

4. To examine educators’ perceptions of the availability of teaching
resources and accessible school infrastructure for implementing
inclusive education.

5. To study educators’ perceptions of collaboration among teach-
ers, parents, and other stakeholders in supporting children with
disabilities.

6. To identify areas of strength and aspects requiring improvement
in the implementation of inclusive education, based on educa-
tors’ responses to the attitude scale.

Research questions
The present study seeks to answer the following research questions:

1. What are the attitudes of educators towards children with dis-
abilities studying in inclusive schools in Sonipat district,
Haryana?

2. How do educators perceive the educational rights, academic par-
ticipation, and social inclusion of children with disabilities?

3. How do educators perceive their professional preparedness,
training, and confidence in teaching children with disabilities?

4. What are educators’ perceptions regarding the availability of
teaching resources and accessible infrastructure in inclusive
schools?

5. How do educators perceive collaboration among teachers, par-
ents, and other stakeholders in supporting children with
disabilities?

6. Which aspects of inclusive education reflect favourable educator
attitudes, and which areas require further improvement accord-
ing to their responses to the attitude scale?

Research methodology

Research design

The present study adopted a quantitative approach using the descrip-
tive survey method to examine educators’ attitudes towards children
with disabilities studying in inclusive schools in Sonipat district,
Haryana. The descriptive survey method was considered appropriate
because it enabled the systematic collection and analysis of educators’
responses regarding different aspects of inclusive education.

Population of the study
The population comprised general educators and special educators
working in inclusive schools in Sonipat district, Haryana.

Sample and sampling technique

The sample consisted of 100 educators working in inclusive schools
in Sonipat district, Haryana, comprising 50 general educators and 50
special educators. Stratified random sampling was adopted, with pro-
fessional designation serving as the basis for stratification. The popu-
lation was divided into two strata: general educators and special edu-
cators. A sample of 50 educators was selected from each stratum to
ensure equal representation of both professional groups. The selected
educators constituted the final sample for examining response pat-
terns regarding the inclusion of children with disabilities in inclusive
schools.

‘0L8E0TLT

0

N}

-01/B10°10p w5

1LTTT

0T TI8E01L

T

149 81ZBOIF9A0:

=
E
&L
2
g
i

01/€T

e

)
o
3
g

70 95N JO S3[n1 10§ (Jeuanof-uone:

2 o) Aq pouIanod are sajor.

QSURDI SUOWILIOD) dATRAIY) [



International Journal of Research in Special Education

Research tool

Data were collected using the Educators’ Attitudes Scale toward
Children with Disabilities in Inclusive Schools. The scale consisted of
30 statements designed to examine educators’ attitudes towards differ-
ent aspects of inclusive education. Responses were recorded on a
five-point Likert scale: Strongly Disagree (1), Disagree (2), Neutral
(3), Agree (4), and Strongly Agree (5). Higher scores indicated more
favourable attitudes towards the inclusion of children with
disabilities.

Reliability and validity of the tool

The reliability of the scale was assessed using Cronbach’s alpha,
which yielded a coefficient of 0.977, indicating excellent internal con-
sistency. Content validity was established through expert review. The
draft instrument was reviewed by 20 experts in education and special
education, who examined the relevance, clarity, accuracy, and appro-
priateness of the statements.

Data collection procedure

Data were collected from 100 educators working in inclusive schools
in Sonipat district, Haryana, including 50 general educators and 50
special educators. The Educators’ Attitudes Scale toward Children
with Disabilities in Inclusive Schools was administered to obtain re-
sponses regarding educators’ perceptions of and attitudes towards the
inclusion of children with disabilities. The respondents were asked to
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indicate their level of agreement with each of the 30 statements using
a five-point Likert scale. The collected responses were organised and
analysed using frequencies and percentages to describe the overall re-
sponse patterns. Confidentiality of respondents’ information was
maintained during the handling and reporting of the data. Ethical con-
siderations relating to voluntary participation, informed consent, and
institutional approval should be reported in accordance with the pro-
cedures actually followed during the study.

Statistical techniques

The collected data were analysed using descriptive statistical tech-
niques to examine educators’ responses to the Educators’ Attitudes
Scale toward Children with Disabilities in Inclusive Schools.
Frequencies and percentages were calculated for each response cate-
gory—Strongly Disagree, Disagree, Neutral, Agree, and Strongly
Agree—to describe response patterns across the 30 statements. The
overall distribution of responses was also examined to identify gen-
eral trends in educators’ perceptions of inclusive education. The find-
ings were presented in tabular and graphical forms to facilitate inter-
pretation. The analysis was descriptive in nature and was intended to
summarise the observed responses rather than establish causal rela-
tionships or statistically significant differences between groups.

Results

120.0% - Educators’ Responses on Attitude towards Children with
Disabilities in Inclusive Schools
100.0% -
80.0% I I I III II I IIIII II M Strongly Agree
. (I
Agree
60.0% -
Neutral
40.0% — .
M Disagree
M Strongly
Disagree

Figure 1. Responses on Attitude towards Children with Disabilities in Inclusive Schools

The results revealed a predominantly favourable response pattern to-
wards inclusive education among the 100 educators surveyed in inclu-
sive schools in Sonipat district, Haryana. Across the 30 statements of
the Educators’ Attitudes Scale, 85.80% of the 3,000 item-responses
fell within the Agree and Strongly Agree categories, while 8.93%
were neutral, 2.83% were Disagree, and 2.43% were Strongly
Disagree. Statement-wise analysis showed the highest positive re-
sponse for educators’ sensitivity to the emotional needs of children
with disabilities (92%), followed by the importance of regular parent—
teacher meetings (91%). The need for specialised training, disability
awareness programmes, and the positive influence of inclusive educa-

tion on teaching practices each received 90% positive responses. In
contrast, comparatively lower positive responses were observed re-
garding the academic success of children with disabilities in inclusive
classrooms (70%) and the availability of sufficient teaching resources
(75%). The findings indicate that educators generally expressed
favourable views towards inclusion, particularly regarding emotional
support, parent—teacher collaboration, professional preparation, and
awareness of disability. However, the comparatively lower responses
concerning academic outcomes and teaching resources highlight areas
requiring further attention to strengthen inclusive educational
practices.
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Table 1. Statement-wise Analysis of Educators’ Attitude towards Children with Disabilities in Inclusive Schools

Statement SD D N A SA Total o
1. Admitting children with disabilities into mainstream classrooms 4 2 9 48 37 100 f
promotes an inclusive educational environment. ;
2. Inclusion benefits both children with and without disabilities. 2 5 6 48 39 100 é
3. Children with disabilities are capable of achieving academic suc- 4 5 21 44 26 100 °
cess in inclusive classrooms.
4. All children, including those with disabilities, have an equal 2 5 4 39 50 100
right to learn alongside their peers in regular classrooms.
5.1 feel confident in my ability to teach children with disabilities in 3 4 10 48 35 100
an inclusive classroom.
6. I am sensitive to the emotional needs of children with disabili- 2 0 6 49 43 100
ties, including acceptance, respect and emotional safety.
7. Teaching children with disabilities in inclusive settings promotes 3 5 7 37 48 100
their social development.
8. I feel confident in modifying my teaching strategies to support 2 1 11 46 40 100
children with disabilities.
9. It is important for educators to stay updated on inclusive educa- 2 2 10 49 37 100
tion practices.
10. Educators need specialized training to effectively teach children 1 2 7 44 46 100
with disabilities in inclusive classrooms.
11. I have access to sufficient teaching resources to support chil- 4 7 14 46 29 100
dren with disabilities.
12. Collaboration with special educator/general Educator is effec- 2 2 8 51 37 100
tive in supporting children with disabilities.
13. Including children with disabilities in regular classrooms does 5 3 12 56 24 100
not compromise the academic performance of other students.
14. 1 ensure that children with disabilities are included in all class- 3 2 7 50 38 100
room activities.
15. 1 feel confident and satisfied in managing the diverse needs of 2 5 6 59 28 100
children with disabilities.
16. Children with disabilities need individualized attention to sup- 3 2 10 49 36 100
port their learning needs.
17. Organizing regular awareness programs on disabilities is im- 1 4 5 46 44 100
portant for effective inclusive education.
18. I believe that children with disabilities should eat with their 3 3 7 46 41 100
peers during lunch/break times.
19. In my classroom, children with disabilities are treated with 2 2 11 49 36 100
equality and respect by peers.
20. I actively promote peer support between students with and 1 1 9 51 38 100
without disabilities.
21. Children with disabilities should participate in sports activities 1 2 9 55 33 100
alongside their peers.
22. Inclusive education helps develop empathy among students 3 4 6 57 30 100
without disabilities.
23. The support of school administration positively influences the 2 1 11 51 35 100
success of inclusive education.
24. My school provides adequate professional development oppor- 2 1 16 51 30 100
tunities on inclusive education.
25. The school’s physical environment is accessible to children 2 4 11 59 24 100
with disabilities.
26. I encourage children with disabilities to participate in all school 3 3 5 48 41 100
events.
27. Regular parent-teacher meetings are important to support the 1 0 8 49 42 100
learning and development of children with disabilities.
28. Working with children with disabilities in inclusive classrooms 2 2 6 56 34 100

has positively influenced my teaching practices.

29. I regularly assess the learning progress of children with disabil- 2 3 9 52 34 100
ities using flexible and appropriate evaluation methods.

30. Inclusive education reflects the principles of equity, fairness, 4 3 7 47 39 100
and social justice in schooling.
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Discussion

The findings revealed that educators generally demonstrated
favourable attitudes towards inclusive education, with 85.80% of the
total item-responses falling within the Agree and Strongly Agree cate-
gories. The highest positive responses concerned emotional sensitiv-
ity towards children with disabilities (92%), regular parent—teacher
meetings (91%), specialised training, disability awareness pro-
grammes, and the positive influence of inclusion on teaching prac-
tices (90% each). These results highlight the importance of emotional
support, collaboration, and professional preparation in inclusive edu-
cation. However, comparatively lower positive responses regarding
academic success (70%) and the availability of teaching resources
(75%) indicate areas requiring further attention. Overall, the findings
suggest that favourable attitudes should be supported by adequate re-
sources, accessible infrastructure, and continuous professional devel-
opment to strengthen inclusive educational practices.

Findings of the study

The major findings of the study are as follows:

1. Overall Attitude: Educators demonstrated a predominantly
favourable response pattern towards inclusive education, with
85.80% of the total item-responses recorded as Agree or
Strongly Agree.

2. Emotional Support: The highest positive response (92%) con-
cerned educators’ sensitivity to the emotional needs of children
with disabilities.

3. Parent-Teacher Collaboration: A high percentage of respon-
dents (91%) recognised the importance of regular parent—
teacher meetings.

4. Professional Preparation: Specialised training and disability
awareness programmes each received 90% positive responses,
highlighting their perceived importance in inclusive education.

5. Teaching Practices: 90% of responses indicated that working
with children with disabilities had positively influenced educa-
tors’ teaching practices.

6. Academic Success: The statement regarding the academic suc-
cess of children with disabilities in inclusive classrooms re-
ceived 70% positive responses, the lowest among the 30
statements.

7. Teaching Resources: 75% of responses were positive regarding
the availability of sufficient teaching resources, indicating a po-
tential area for improvement.

8. Physical Accessibility: 83% of responses were positive regard-
ing the accessibility of school environments for children with
disabilities.

Overall, the findings indicate favourable educator responses towards
inclusive education, while also identifying academic outcomes, teach-
ing resources, and accessibility as areas requiring further attention.

Educational implications

1. Teacher Training: Regular in-service training programmes
should be organised to enhance educators’ knowledge and skills
in inclusive teaching practices.

2. Adequate Teaching Resources: Schools should provide appro-
priate teaching-learning materials, assistive technologies, and
accessible educational resources to meet diverse learning needs.

3. Individualised Instruction: Educators should adopt differenti-
ated teaching strategies and individualised support to improve
the learning outcomes of children with disabilities.

4. Emotional and Social Support: Teachers should promote emo-
tional safety, mutual respect, peer interaction, and active partici-
pation of children with disabilities in classroom activities.
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5. Parent-Teacher Collaboration: Regular meetings and effec-
tive communication between parents, general educators, and
special educators should be encouraged.

6. Accessible Infrastructure: Schools should improve physical
accessibility to ensure that children with disabilities can partici-
pate safely and independently in school activities.

7. Disability Awareness: Schools should organise awareness pro-
grammes to reduce stigma, promote acceptance, and develop
positive attitudes among students and staff.

8. Supportive School Administration: School administrators
should ensure adequate resources, professional development op-
portunities, and policies that facilitate inclusive education.

These implications emphasise the need to complement favourable ed-
ucator attitudes with appropriate training, resources, collaboration,
and accessible school environments to strengthen inclusive educa-
tional practices.

Limitations of the study

1. The study was limited to 100 educators from inclusive schools
in Sonipat district, Haryana.

2. The sample comprised only 50 general educators and 50 special
educators.

3. Data were collected through a self-reported attitude scale, which
may be influenced by respondents’ perceptions.

4. The study primarily used descriptive statistics, limiting the
scope for examining group differences and relationships.

5. The findings reflect educators’ reported attitudes and do not di-
rectly measure their classroom practices or students’ academic
outcomes.

Conclusion

The present study revealed that educators generally demonstrated
favourable attitudes towards the inclusion of children with disabilities
in mainstream classrooms. The findings highlighted the importance of
emotional support, parent—teacher collaboration, specialised training,
disability awareness, and inclusive teaching practices. However, com-
paratively lower positive responses regarding academic success and
the availability of teaching resources indicated areas requiring further
improvement. The study emphasises that effective inclusive education
requires not only favourable educator attitudes but also adequate
teaching-learning resources, accessible infrastructure, continuous pro-
fessional development, and collaboration among teachers, parents,
and school administrators. Strengthening these areas may help create
a more equitable, supportive, and inclusive learning environment for
children with disabilities.
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