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Abstract 
Inclusion means ensuring that children with disabilities go to school with their non-disabled peers, 

while providing them with the individual instruction and support they need. In this article, read about 

inclusion and how it differs from mainstreaming. Inclusion has been likened to a process (Ainscow, 

2005; Allan, 2008; Carrington, 1999). Rather than a set destination, considering inclusion as a process 

has required from educators a continuous effort of reflection and improvement. This paper will look 

within those ingredients and cultural aspects and discuss essential core elements that enable inclusive 

change. These elements are relationships, advocacy, a sense of identity, shared experiences, and 

transparency. Each of these elements work to strengthen the effort to develop inclusion in schools and 

communities. These elements fuel inclusive change in an ever enlarging spiral - the more they are 

developed, the stronger the foundations (or ingredients) for inclusive change to emerge, and the more 

pronounced these core elements become. Woven throughout these elements is the notion of 

transparency, being able to see barriers as well as through them. Transparency involves the ability to 

see how values and beliefs are demonstrated within a school or community. This improved vision 

allows community members to see who is included or who is excluded, to look outward at how values 

are practiced, as well as inward to where values are formed. 
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Introduction 
Inclusive teaching refers to pedagogy that strives to serve the needs of all students, 

regardless of background or identity, and support their engagement with subject material. 

Hearing diverse perspectives can enrich student learning by exposing everyone to 

stimulating discussion, expanding approaches to traditional and contemporary issues, and 

situating learning within students’ own contexts while exploring those contexts. Students are 

more motivated to take control of their learning in classroom climates that recognize them, 

draw relevant connections to their lives, and respond to their unique concerns (Ambrose et 

al, 2010) [28]. The Ministry of Education is determined to announce the arrival of the New 

Zealand education system at some sort of inclusive destination (Ministry of Education, 2012) 

[11]. The Education Review Office’s (ERO) most recent report, Including Students with High 

Needs: Primary Schools (Education Review Office, 2013) [7] announces that we are 77 

percent there. However, when inclusion is considered as an issue of social justice rather than 

a measurable goal, it assumes a wider meaning (Ballard, 2004) [26]. Inclusion, when viewed 

as an issue of values and beliefs, becomes focused on any member of the school or 

community who face barriers to full and meaningful participation. The Ministry of Education 

has set the target of 100% of New Zealand schools to be ‘mostly’ inclusive by 2014. But 

what are the essential elements of inclusion? This paper explores essential core elements that 

allow inclusion to flourish. Based on an extensive time in the field as part of a year-long 

doctoral research project, these elements are: relationships; shared experiences; advocacy, 

and a sense of identity. Strengthened and welded together through transparency, inclusive 

cultures and more inclusive practices have been seen to develop and grow. 

a ‘world class inclusive education system’, each example offered ingredients that schools 

could use to create their own ‘flavour’ of inclusion. 

 Developing a shared vision and common definition (or language) of inclusion  

 A process of learning reflecting best-evidence synthesis for professional learning and 

development 

 Change that takes place on the cultural level. 
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Activities and strategies for students with disabilities 

1. Meaningful Participation  
Every student has the right to actively participate in natural 

settings within their school and community. In education, 

inclusion means educating students with disabilities among 

their peers without disabilities to the greatest extent 

possible. Inclusion in the general education classroom 

provides all students the opportunity to participate, learn, 

and feel a sense of belonging within a group. It does not 

mean everyone must complete the same work in the same 

way. It allows for accommodations so that everyone is able 

participate to the greatest extent possible while using the 

general education curriculum. 
 

2. Peer Buddy Supports  

Peer buddy supports can be used in any setting and with any 

activity. They are an inexpensive way to facilitate inclusion 

in the classroom and also to promote social inclusion of 

students with disabilities. Peer buddy supports can be used 

in a variety of ways:  

 Writing if the student has physical limitations  

 Assisting with academic work (reviewing a lesson or 

detailing instructions if needed)  

 Assisting student with mobility (pushing wheelchair, 

sighted guide) 

 Using student’s mode of communication (e.g., voice 

output device, sign language, symbol boards)  

 Help student keep attention directed toward the teacher  

 Provide corrective feedback  

 Be a positive role model 

 Facilitate social interactions between student and peers 
 

3. Technology  

Technology is an important component of inclusion for 

many students with multiple/severe disabilities. Often, 

students require the use of communication devices that 

range from communication boards to voice output devices. 

It is important that teachers understand their forms of 

communication in order to actively communicate with the 

student.  

 Become familiar and comfortable with a student’s 

communication device. Talk with the family and other 

professionals to learn how to use it.  

 Use the student’s communication device to interact. 

This reinforces their skills on their device as well as 

their social skills.  

 Develop pictures/symbols or record frequently used 

terms and phrases in the student’s device to ensure their 

participation within the general education classroom.  

 Use adaptation switches. They can be attached to most 

electronics and with one motion a student with physical 

limitations can activate many items with either their 

hand, foot, knee, elbow, or whichever body part they 

feel most comfortable using.  

 Encourage the use of the computer (either with or 

without switches) for students who may have difficulty 

writing. 
 

4. Classroom and Recreational Adaptations  

Below are some suggestions for different classes and 

activities. 
 

Writing  

 Using adapted materials (large grip pencils)  

 Have a peer write for the student  

 Have student present material in another form (orally)  

 

Reading 

 Use audio books 

 Books on the computer (pages turn by activating a 

switch)  

 Peer reads or turns the pages of the book  

 

Computer  
Using a switch to navigate programs  

 

Physical Education  

 Having a peer kick or hit the ball while another peer 

pushes or assists student along the bases or down the 

field 

 Student can activate stopwatch when peers are being 

timed in an activity  

 Using adaptive materials for different sports (rainspout 

when bowling)  

 

Lunch  

 Using adapted utensils to self-feed  

 Peer assists in getting food from lunch line  

 

Art  

 Using adapted brushes, pencils, markers, or making 

your own by wrapping tape several times around an 

item making it thicker and easier to grip 

 Peer can cut items and put glue down while student 

pastes them by pressing them down  

 Taping papers to table so they don’t move around when 

trying to paint, draw, or color  

 

Music  

 Using instruments that can be strapped to the hand or 

other body part  

 Student can hold instrument while peer hits it (drums, 

cymbals) and vice versa  

 If using a recorded piece of music, student can use a 

switch to turn it on and off for the class  

 

Floor Activities/Table Activities 

 Use floor corner sitting chairs (students are at the same 

level as peers) 

 Use standers 

 

The Vanderbilt Kennedy Center (VKC) works with and for 

people with disabilities and their family members, educators 

and service providers, researchers, students, and policy 

makers. Faculty and staff engage in interdisciplinary 

research, training, service, and information dissemination 

and work in collaboration with local, state and national 

networks and partners. 

 

5. Disabilities, Religion and Spirituality 

This program provides training to current and future 

religious and spiritual leaders and educators and supports 

individuals with disabilities and families as they give 

expression to their religion and/or spirituality. Activities 

include developing ecumenical educational materials, 

conducting research, and sharing best practices. 
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6. Role Models 

Inclusion is better for kids with special needs because they 

can see other ‘typical’ kids and emulate them. They get an 

opportunity to learn acceptable social behaviors and to learn 

from their peers. 

 

7. Social and Emotional Development 

School isn’t just about academic needs. Kids social and 

emotional needs also must be considered. It is important for 

kids to have as normal a school experience as possible. 

 

8. Increased Tolerance 

Inclusion is better for kids without special needs than 

keeping kids with special needs isolated. The more kids 

with special needs are included the more their peers start to 

see the kids for who they are. 

 

Elements of inclusion 

Five essential elements have emerged in looking at 

inclusion: relationships, shared experiences, advocacy, a 

sense of identity, and transparency. Although treated 

separately in this paper they all intertwine and work together 

to energise the features Kugelmass (2006) [9] identified as 

related to inclusive education. Each core element makes up 

a vital part of school members’ efforts to create sustainable 

inclusive change. 

1. Relationship 

2. Share Experiences 

3. Advocacy 

4. A sense of identity 

5. Transparency 

 

Teaching Strategies for Inclusion 

These teaching strategies help students of all backgrounds to 

be successful in the regular education classroom. 

 

Differentiate Instruction: When teachers differentiate all 

students can participate and work at their current ability. 

 

Make Objectives Clear: Posting and reviewing objectives 

in age-appropriate language helps all students achieve the 

desired objective of each lesson. It is especially helpful for 

kids with special needs. 

 

Adapt: Teachers are masters at adapting. We watch our 

students and constantly assess; slowing down when they 

don’t understand something then speeding up when it’s 

clear they’ve already got it. We challenge those that are 

ready for more and provide extra support to those that need 

it. 

 

Explicit Teaching and Modeling: Model for students and 

gradually turn the responsibility over to the student. The “I 

do, we do, you do” approach is especially beneficial to kids 

with special needs; it gives them the support they need to 

keep up with traditional classroom activities. 

 

Have a Positive Attitude: As the teacher, your positive 

attitude about inclusion sets the tone for the rest of the class. 

 

Teach to Different Learning Styles: Vary the learning 

styles you target. Use different approaches and try to cater 

to many different learning styles so that all students can 

learn. For example, one lesson you might incorporate 

movement and music while another you encourage students 

to write and draw. 

 

An inclusive classroom benefits all students through 

 Greater opportunity for friendships 

 Increased social network 

 More respect for others 

 Shared learning opportunities 

 Increased safety by reducing isolation 

 Higher academic expectations 

 Access to a wider range of school resources 

 Increased collaboration and participation 

 A more welcoming, positive school environment 

 Readiness for inclusion outside of school 

 

Conclusion 

Inclusion is seen as a universal human right. The aim of 

inclusion is to embrace all people irrespective of race, 

gender, disability, medical or other need. It is about giving 

equal access and opportunities and getting rid of 

discrimination and intolerance (removal of barriers). It 

affects all aspects of public life. The history of inclusion in 

the US school system is quite brief. For many years children 

with special needs were either sent to their own schools or 

left out of education altogether. Improvements in inclusion 

have been incremental over the years. First schools opened 

special education units with children having little to no 

contact with their typically performing peers. Today we are 

mandated to educate students in the least restrictive 

environment, which means that, hopefully, kids are 

spending as much of their days as possible in the regular 

classroom. Unfortunately, though laws have changed not all 

schools have adapted to be inclusive. In our current society, 

we have a plethora of information at our fingertips to help 

us understand the variety of special needs students have. 

With increased understanding and technology now, more 

than ever, children with special needs should be included in 

the regular classroom. While it can feel daunting to become 

more aware of all the ways in which society fails at 

inclusion of the most oppressed groups, that ability to 

recognize such gaps can be a big part of taking action. Just 

as the problematic status quo was developed over a long 

period of time, investing in inclusion will take a great deal 

of work, but it is well worth the effort. 
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